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Professional activities have a significant influence
on teachers' personal and professional development.
These influences are not always positive. Therefore,
the problem of personal and professional distortions is
relevant, interesting and currently poorly understood.
The activities of a university teacher belong in the
category of “helping occupations” because one of the
main goals of a teacher is to facilitate students'
acquisition of professional competences. This goal is
connected to the need to help students address educa-
tional, social, psychological and other problems.
We will name only a few of the challenges that
contemporary university professors in Russia
frequently face. Many entrants do not have the sys-
tematic experience in terms of personal educational
activity, and this situation is out of the parents' and
teachers' control. When confronting the need to learn
independently, to manage their time, and to distribute
their work, these students are not able to cope withE-mail address: nat200162@yandex.ru.
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arrears, inabilities to receive credits on time, and other
problems.
Another problem is that many students work in their
free time to ensure a suitably decent lifestyle (in
accordance with their preferences). The majority of
such students do not work in the field of their future
profession but rather work in retail stores, bars, secu-
rity agencies, and so on. Time spent working outside of
school is not a new phenomenon. However, the current
situation can be better paraphrased as students
spending time studying outside of work. Finally,
attending class after a sleepless night causes them to
fall asleep in class. How can teachers incorporate these
students into the work? How can a teacher encourage
such students to be achievers? Moreover, many stu-
dents come to school from nearby towns and villages.
They take up residence in a hostel or on campus.
Different people, who are occasionally minimally
compatible, may share one room. Such a situation can
cause many interpersonal conflicts. A teacher (or tutor)
needs to help such students prevent and resolve these
conflicts. These examples are needed to illustrate the
thesis of the helping nature of pedagogic activities.
These activities are related to intensive contact with
a large number of people and assisting those people inniversity, Dalian University of Technology, Kokushikan University.
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stressful and emotionally exhausting and can consume
a teacher's intellectual and emotional energy and his/
her spare time.
Such activities can provoke personal and profes-
sional employee distortion. We consider two method-
ological approaches to the analysis of distortion. The
first approach is connected to the notion of profes-
sionally important qualities, and the second is con-
nected to the concepts of meaning, professional
identification and alienation.
Main results
It is believed that any profession assumes re-
sponsibility for the development of the qualities that
are important for that occupation. The default
assumption is that these qualities are positive.
A professional quality is an individual quality of a
subject that influences the success of the development
and effectiveness of the activity. On the one hand, these
qualities are prerequisites of professional activity, and
on the other hand, they are improved and refined dur-
ing the activities to simulate new growth.
Professional qualities are multifunctional of their
own nature; thus, with the requirements, they comply
with a number of similar activities (e.g., the activities of
teachers, psychologists, doctors, social workers, etc.)
that are directed toward serving people. However, every
profession has its “ensemble” of necessary qualities.
In modern Russian research, there is no strict
distinction between concepts such as professional
qualities, personal traits and professional skills and
abilities. Such distinctions are especially difficult in
teaching.
We cannot consider a profession as a unified set of
professionally important qualities. First, it is hardly
possible to make a final list of such qualities, and
second, the originality of such qualities creates indi-
vidual teachers' styles. Due to individual style, the
missing negative features offset. The result is a
harmonious system of features.
It is important to understand the mechanism of the
distortion of professional features. One can speak of
two opposing trends, the reduction (extinction) of these
qualities and their hypertrophy (excess).
Let us consider how such distortion can occur. For
example, communication with students requires a high
level of development of features, such as kindness,
compassion and empathy, among teachers. In the
future, these qualities can be maintained at the same
high level and can be further improve (activitiesrequired!). However, the continued exercise of these
qualities can be associated with “burnout”, which is
also called “compassion fatigue”.
These qualities can be reduced, which leads to the
development of callousness and emotional deafness as
well as blindness to other people's problems. Moreover,
one should pay attention to the fact that the appearance
of the opposite qualities are protective in nature and, as
a rule, are not realized by the person.
This situation reveals a paradox: the features that
are undesirable for professional activities are formed
directly because of these activities.
As another example, pedagogic activity is impos-
sible without commitment. Some people even say that
teaching is not work but is rather a service. Service
means that the work is full of existential meaning and
that the worker is sacrificing his/her strength and time
for his/her work.
Unfortunately, 50e60-year-old Russians believe that
the teacher is onewho “does not spare his strength for his
favourite work”, “gives himself to work and children”,
and “is ready to sacrifice his free time”, and so on.
Younger Russians have also absorbed these views.
Today's university students attribute the same charac-
teristics to a good teacher (among other characteris-
tics). Although such commitment is extremely
attractive at first glance, it has its negative aspects.
Thus, a teacher who fully devotes him/herself to work
inadvertently reduces other spheres of his/her life and
thus limits the potential for self-development and other
self-realization. Thus, he/she puts him/herself at risk of
not being interesting to students who need to
communicate with teachers as versatile personalities.
Additionally, the dedicated teacher usually responds to
the demands of students with the same dedication
without regard to their other interests.
In summary, we can say that the professional
qualities that develop in the course of teaching activ-
ities can become professionally undesirable if they are
hypertrophied. Overall, it is important to note that it is
not the absence of any quality or the maximum
development of a quality that enables productive aca-
demic work; rather it is a balance between these two
possibilities, that is, the retention of the “balance in
man” (F. Shlosser).
We would like to draw attention to one additional
aspect of the problem, the adequacy of the manifesta-
tions of a professionally important quality in a pro-
fessor's non-professional life. We have a bitter joke.
They say that the teacher can be easily determined in
any situation, in transport, in company and anywhere.
For example, if a teacher begins to use professional or
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or if he/she is too verbose and displaying his/her habit
of lecturing, such behaviour is inappropriate. In other
words, the qualities that are important and necessary
for the teacher's professional activities are occasionally
not quite appropriate in other contexts.
Thus, we can conclude that the determining factor
is not the quality itself but the measure of its
development, that is, the balance between the two
possibilitiesdits absence or redundancy and the
appropriateness of its manifestations. Significant vio-
lations of this balance and the inappropriate use of
qualities in private life can be considered to be
personal-professional distortion.
The research into the phenomenon that we call
personal-professional distortion will not be complete
or sufficiently deep if it is not integrated into the next
conceptual series, that is, meaning, value, identity and
alienation. The concept of meaning, according to the
A.G. Asmolov, can be claimed to be the central
concept in a new, non-classical and post-modern psy-
chology or a psychology of “changing individuals in a
changing world” [2].
The complexity of the use of this concept is
conditioned by the fact that it does not hide something
concrete that can be identified and uniquely named.
The meaning is a “complex and multifaceted reality of
meaning that takes many forms and manifests itself in
various psychological effects” [9].
However, within the framework of the problem that
we are discussing in this article, the concept of
meaning can be further refined. We will talk mainly
about the “meaning of life”, the “meaning of profes-
sional activity”, the “personal meaning of different
phenomena and events”, and so on.
D.A. Leontiev analysed different interpretations of
the phenomenon of meaning in his fundamental book,
“The Psychology of Meaning: The Nature, Structure
and Dynamics of Meaning Reality.”We will focus only
on some of these interpretations that will help us to
understand the problem that we are interested: the
problem of distortion changes in professionals. Thus,
meaning can assume the following definitions:
- relevance to the subject of certain objects, events,
and actions;
- an expression of the relationship between the
subject and the world.
The meaning of an object or an action is caused by
the object's or action's place in a wider context, that is,
a unique experience and a biography of a subject.Meaning is determined by social and cultural con-
texts. When a person has a meaning, we can assume
that he/she is able to self-determine.
On the one hand, human behaviour depends on the
meanings of situations, objects and phenomena. On the
other hand, the meaning of a situation changes
depending on the condition of the subject at a specific
moment [9].
Finally, it is difficult to put a meaning into words.
What is the role of meaning in a human life? Its
presence allows a person to design a hierarchy of life
goals and to provide energy to overcome the obstacles
in that person's life.
Meaning is an internal personal formation. How-
ever, there is the interaction of the “external” and
“internal” spaces of the individual. Meaning plays a
role as a buffer between these spaces; on the one hand,
meaning does not allow the one-sided subjection of
external requirements and influences. On the other
hand, meaning keeps a person in a reality.
The meaning of a professional activity is determined
by how that activity fits into the broader context of life in
terms of, for example, the following questions:
- What is it for the teacher, is it destiny, a source of
livelihood, a method of self-fulfilment, or some-
thing else?
- Which facts or significant events of the profes-
sional biography have defined only that place in
the living space of the teacher?
- What influences have the social and cultural situ-
ations had on the current status of the teacher and
thus the processes of meaning-making, meaning-
losing and meaning distortion?
- What parts or aspects of his/her professional ac-
tivities does a teacher select as the most significant
for him/herself and thus determine his/her
behaviour?
Therefore, the main question is what type of relation
exists between meaning in one's life and meaning in
one's career?
We see the optimal ratio of living and professional
meaning when the meaning of professional activity is
designed in accordance with the basic meaning of life
but does not merge with it. This ratio allows a person to
realize him/herself fully both within and outside of the
profession. This ratio reduces the risk of personal and
professional distortions.
This optimum is a balance between two extremes.
The first extreme is the nearly complete coincidence of
professional and living meanings.
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profession is my fate”, “Life and work cannot be
separated for me”, “I am fully into work”, “I cannot
live without teaching”, and so on. One can have such
dedication to a profession as we have stated above.
Such an attitude about the profession may be due to
different circumstances. The sincere dedication to
work of many teachers is deeply respected. However,
the topic we are discussing is the reverse side of this
commitment, that is, the danger that is latent in this
commitment. This danger is the full merging of indi-
vidual with the professional activities.
We absolutely agree with the statement that per-
sonality is wider than any profession and that versatile
personalities cannot be accommodated within this
profession [1].
In the current situation, we can offer another
explanation for the merging of personality and
profession.
In recent decades, the salaries of university teachers
cannot be said to provide a decent standard of living. The
need to survive during the financial crisis has forced
teachers toworkmore and harder all of the time. Thus, in
terms of time, personal life and work merge into one.
In situations in which the complete absorption of
professional activity is greatly compelled, elevating
such activity to the status of a virtue plays a saving
role. Otherwise, the “meaning matching of conscious-
ness and being” is violated [9] when one thing is sig-
nificant and valuable but people engage with the other
things. Then, the subject inevitably enters a state of
stress, frustration, conflict and crisis. Thus, it is not
surprising that many philosophers and psychologists
have noted the salvific role of meaning in complex,
critical, “catastrophic” moments of life [3,5,11].
However, the construction of professional meaning
into the rank of life meaning constitutes an impover-
ishment or a reduction of life meaning and leads to the
insertion of the professional “Me” outside of the pro-
fessional sphere of life and the co-identification of the
person and the professional role.
We have considered only one extreme case of the
ratio of professional and life meanings. Regarding the
other extreme, these meanings can be parallel and
isolated from each other when a professional meaning
does not fit into the meaning of life or actually loses its
value and professional content. In such situations, there
is a degeneration of professional activity into some-
thing else, into the process of survival or the solving of
other problems. This, in turn, leads to distortion and in
extreme cases, to the loss of the meanings of profes-
sional activities.Such distortion is the result of the technocratism of
pedagogical consciousness. Technocratism is under-
stood as a shift in priorities, i.e., when the fundamental
determinant is not the meaning of the activity that is
born out of the global questions of whom and what it
should be derived from the meaning of: target, content,
or technological aspects.
We can provide the following summary: the
reduction of meaning and, to a greater extent, the loss
the meaning of professional activity is a very painful
personal and professional distortion.
A similar phenomenon can be characterized as the
teachers' alienation from their professional activities
and from themselves as the subject of those activities.
The mechanism that triggers the process of alien-
ation is a failure in the process of the professional
identity. The disruption of this process occurs primarily
when values that are alien to education and to the
teacher are imposed on him/her. These may be values
of the state, an ethnicity, or scientific ideas formulated
in the categories of values. If these values are not
accepted by the teacher and are alien to him/her, but
he/she is forced to adapt his/her activities to these
values, there is a point of discontinuity between the
professional role and the teacher's essence.
If a teacher is identified with external values that are
initially alien to him/her, he/she takes the path of self-
destruction. The danger of this path is that it initially
seems to be a saving path because it is consecrated by the
forces of the state, science and a significant portion of
the professional community, all of which lead to the
same path. However, the false identity begins to reveal
itself in dissatisfaction (even if there are the external
signs of prosperity and success), denial of the self, harsh
experiences of personal development crises, and so on.
Therefore, one of the main mechanisms of distortion
is the violation of the teacher's identity that occurs due to
the acceptance of values that are alien to him/her.
There are different interpretations of the concept of
“alienation”. These interpretations included the cessa-
tion of a close relationship with someone, internal
alienation, and mutual distancing [12]. Furthermore,
the transformation of human activity results in an in-
dependent force that dominates the teacher and is
hostile to him/her [8]. The processes and results of the
transformations of the attributes, abilities and activities
of people into different things are expressed as senses
of isolation, loneliness, rejection, loss, and so on [6].
Many authors have expressed similar views
regarding the phenomenon of alienation. For example,
Erich Fromm understands alienation as “a way of
perceiving, when a person feels as alien. He/she
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the centre of his/her world, on the contrary, he/she is in
the grip of his/her actions and their consequences …
An alienated man has lost touch with him/herself, as
with all other people. He/she sees him/herself as well
as others, just like perceiving things” [4].
We find the concept of alienation in Maslow's
books. He includes it among such concepts as the loss
of meaning, philosophical crises, dispassionateness,
lack of values, axiological depression, full determinism
and others, and he calls all of these phenomena meta-
pathologies [10].
The beginning of this alienation is largely rooted in
the non-reflexive, uncritical acceptance of the values
and goals offered by society or the state [7].
One of the empirical manifestations of this situation
is the fact that when teachers face difficulties, they do
not perceive them as their own internal difficulties but
external ones, i.e., difficulties that are dependent on the
students, the administration of the university, and the
government but not on themselves.
When the teacher does not see his/her own actions
and his/her own difficulties, he/she does not succeed in
overcoming these difficulties by changing his/her ac-
tions. All energy is directed outward, which transforms
the difficulties into chronic problems.
This situation led S. Rubinstein to describe the sit-
uation as a ritual. It seems that everything is per-
formed; the teacher gives lectures and the students go
to class, but it is not real. It is an imitation of the
interaction. Examples of such imitated interactions are
tasks that the students download from the Internet and
the use of the services of special companies that offer
to complete students' assignments.
Thus, according to the approach that we have pre-
sented, personal and professional distortions can be
defined as significant imbalances of the values and
meaning that are the foundation of the teacher's in-
dividuality. Two extreme expressions of this imbalance
are the complete fusion of meanings of life and pro-
fessional activities. This situation leads to teachers
over-identifying with the profession, and the absence
of meanings is the foundation of alienation.Conclusion
We have proposed two approaches to the consider-
ation of personal and professional distortions. The first
approach is based on the concept of professionally
important qualities, and the second approach is based
on the concept of personal and professional meanings.
These approaches are combined in the concept of
“imbalance”, which we define as a breach of the dy-
namic equilibrium or optimum ratio of qualities and
meanings.
The underlying mechanisms of distortions can be
clearly explained in terms of meaning, identity, and
identification with the activity or alienation from it.
The approach based on the concept of professionally
important qualities allows for descriptions of the
manifestations of distortions in the teachers'
behaviours.
The reliance on the different methodological ap-
proaches provides us a surrounding and multidimen-
sional vision of the investigated problem of personal
and professional distortions among teachers.
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